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Standard IV: Professional Culture. The teacher promotes the learning and growth of all students through ethical, culturally proficient,
skilled, and collaborative practice.

well as meetmgs w1th teazhs and wo_ ';groups ta gather mformatlon anal, e __,ata, examm': _ssues, set meamngful goals, -

and develop new approaches in urder ta lmpmve teaching and Iearnmg

(VoA Elements

Unsatisfactory

Needs Improvement

Proficient

Exemplary

VA
Reflective
Practice

Demonstrates limited reflection on
practice and/or use of insights gained
o improve practice.

May reflect on the effectiveness of
lessons/ units and interactions with
students but not with colleagues
and/or rarely uses insights to improve
practice.

Regularly reflects on the
effectiveness of lessons, units, and
interactions with students, both
individually and with colleagues,
and uses insights gained to
improve practice and student
learning.

Regularly reflects on the
effectiveness of lessons, units, and
interactions with students, both
individually and with colleagues; and
uses and shares with colleagues,
insights gained to improve practice
and student learning. Is able to model
this element.

WV-A-2.
Goal Setting

- Generally, participates passively in

the goal-setting process and/or
proposes goals that are vague or
easy to reach.

Proposes goals that are sometimes
vague or easy to achieve and/for
bases goals on a limited self-
assessment and analysis of student
learning data.

Proposes challenging, measurable
professional practice, team, and
student learning goals that are
based on thorough self-
assessment and analysis of
student learning data.

Individually and with colleagues
builds capacity to propose and
monitor challenging, measurable
goals based on thorough self-
assessment and analysis of student
learning data. Is able to model this
element.

Note: At the Exemplary level, an educator's level of expertise is such that he or she is able fo model this element through training, teaching, coaching, assisting, andfor demonstrating. In this rubric,
this level of expertise is denoted by “Is able to model.”
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7%\7*5 E}emenfs : Unsatlsfactory

Needs lmprovement

Proflclent

Exemplary

IV—B 1
Professional
Learning and
Growth

| Participates in few, if any,

| professional development and
learning opportunities to improve
practice and/or applies little new
{ learning to practice.

Participates only in required
professional development activities
and/or inconsistently or
inappropriately applies new learning
to improve practice.

Consistently seeks out and
applies, when appropriate, ideas
for improving practice from
supervisors, colleagues,
professional development
activities, and other resources to
gain expertise and/or assume
different instruction and leadership
responsibilities.

Consistently seeks out professional
development and learning
opportunities that improve practice
and build expertise of self and other
educators in instruction and
leadership. Is able to model this
element.

| IJV C_ . E_Eements. Unsatlsfactory

Needs Improvement

Proficient

Exemplary

1M-C=1. ; Rarely and/or ineffectively
Professional | collaborates with colleagues;
| conversations often lack focus on

Collaboration
_ | improving student learning.

Does not consistently collaborate with
colleagues in ways that support
productive team effort.

Consistently and effectively
collaborates with colleagues in
such work as developing
standards-based units, examining
student work, analyzing student
performance, and planning
appropriate intervention.

Supports colleagues to collaborate in
areas such as developing standards-
based units, examining student work,
analyzing student performance, and
planning appropriate intervention. Is
able to model this element.

Note: At the Exemplary level, an educator’s level of expertise is such that he or she is able to model this element through training, teaching, coaching, assisting, and/or demonstrating. In this rubric,

this level of expertise is denoted by “Is able to model.”
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Indicator IV-D. Decision-Making: Becomes involved in schoolwide decision making, and takes an active role in school improvement
. plapning. ¢ e e e e Laan e
ND.E!emenis Unsatisfactory Needs Improvement Proficient Exemplary

IV-D-1, | Participates in planning and decision May participate in planning and Consistently contributes relevant In planning and decision-making at

Decision-Making

making at the school, department,
and/or grade level only when asked

¢ and rarely contributes relevant ideas

decision making at the school,
department, and/or grade level but
rarely contributes relevant ideas or

ideas and expertise to planning
and decision making at the school,
department, and/or grade level.

the school, department, and/or grade
level, consistently contributes ideas
and expertise that are critical to

contribution to their learning by rarely

| sharing responsibility for meeting their
| needs.

for all students, and/or makes a
limited contribution to their learning by
inconsistently sharing responsibility
for meeting their needs.

for all students, and contributes to
their learning by sharing
responsibility for meeting their
needs.

| or expertise. expertise. school improvement efforts. Is able to
model this element.
Indicator IV-E. Shared Responsibility: Shares responsibility for the performance of all students within the school. o
| IV-E. Elements Unsatisfactory Needs Improvement Proficient Exemplary
_i;V:-iEE;-?I:. e Rarely reinforces schoolwide Within and beyond the classroom, Within and beyond the classroom, | Individually and with colleagues
Shared | behavior and learning expectations inconsistently reinforces schoolwide consistently reinforces schoolwide | develops strategies and actions that
Respansibility for all students and/or makes a limited | behavior and learning expectations behavior and learning expectations | contribute to the learning and

productive behavior of all students at
the school. Is able to model this
element.

Note: At the Exemplary level, an educator's level of expertise is such that he or she is able to model this element through training, teaching, coaching,

this level of expertise is denoted by “Is able to model.”
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Standards and Indicators of Effective Teaching Practice:
\e/ ¥ taaseachusetts Depatmant of

B gl A toetd Teacher Rubric

Standard IV: Professional Culture. The teacher promotes the learning and growth of all students through ethical, culturally proficient,
skilled, and collaborative practice.

we!l as meetmgs wsth teams and work - oups t@ gather mformat:on, anaiyze data examme rssues, set meamngtul goais,

_ and develop new appmaehes in ordert_____,__ipreve teaching and learning. s = o

,IV-A* Elements : Unsatisfactory Needs Improvement Proficient Exemplary
*IV—A— | Demonstrates limited reflection on May reflect on the effectiveness of Regularly reflects on the Regularly reflects on the
Reflective | practice and/or use of insights gained | lessons/ units and interactions with effectiveness of lessons, units, and | effectiveness of lessons, units, and
Practice | to improve practice. students but not with colleagues interactions with students, both interactions with students, both
and/or rarely uses insights to improve | individually and with colleagues, individually and with colleagues; and
practice. and uses insights gained to uses and shares with colleagues,
improve practice and student insights gained to improve practice
learning. and student learning. Is able to model
this element.
IV-A-2. | Generally, participates passively in Proposes goals that are sometimes Proposes challenging, measurable | Individually and with colleagues
Goal Setting | the goal-setting process and/or vague or easy to achieve and/or professional practice, team, and builds capacity to propose and
: proposes goals that are vague or bases goals on a limited self- student learning goals that are monitor challenging, measurable
| easy to reach. assessment and analysis of student based on thorough self- goals based on thorough self-
' learning data. assessment and analysis of assessment and analysis of student
student learning data. learning data. |s able to model this
element.

Note: At the Exemplary level, an educator’s level of expertise is such that he or she is able to model this element through training, teaching, coaching. assisting, and/or demonstrating. In this rubric,
this level of expertise is denoted by “Is able to model.”
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EDUCATION

Educator—Name/Title: Ms. Melville

Primary Evaluator—Name/Title: Mr. Ahab

Supervising Evaluator, if any—Name/Title/Role in evaluation:

School(s): Moby Dick Middle School

Evidence pertains to (check all that apply)1:

&] Fulfillment of professional responsibilities and growth

[[1 Evidence of outreach to and ongoing engagement with families
[ Progress toward attaining student learning goal(s)

[ Progress toward attaining professional practice goal(s)

[7] Other:

presented o evaluator with a brief analysis,

L e e lpagesasmceded. | 0 e
I am an active participant in m rning community and am invested in receiving
quality professional development. | am an active participant in my grade level team meetings,
and the steps outlined in my Educator Plan reflect how much | enjoy collaborating with my
colleagues to examine student work and analyze student performance. | share many of the
activities | use in my classes with other math teachers, as well.

I think that | am very open to feadback and appreciate hearing ideas for improving practice.
For example, in one of my observations you noted that the TV screen that had the agenda
was too small for students to see. After receiving that feedback, | have decided to write the
agenda for the day on the board in the front of the classroom, as well as putting it on the TV
screen.

| also care deeply about my professional development. Attached is a list of PD that | have
attended so far and plan on attending this school year.

Signature of Educator Date

Signature of Evaluator Date

O Attachment(s) included

' Per 603 CMR 35.07(1)(c)1, “Evidence compiled and presented by the educator includes]: 1. Evidence of fulfillment
of professional responsibilities and growth, such as: self-agsessments; peer collaboration; professional development
linked to goals and or educator plans; contributions to the school community and professional culture: 2. Evidence of
active outreach to and ongoing engagement with families.” However, educator collection of evidence is not limited to
these areas.

Educator Collection of Evidence Form January 2012 Page 1 of 1



List of attended PD sessions

School-based PD August 28 Full day
2 | Setting and Maintaining High Behavioral | Thursday, Sept. 20 1.5 hours
Expectations
3 | School-based PD Thursday, Oct. 25 Full day
4 | Differentiated Instruction Tuesday, Dec. 18 Full day
5 | School-based PD January 28 Full day
6 | Mentoring first-year teacher Ongoing Ongoing

Educator Collection of Evidence Form January 2012 Page 2 of 1



